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ABSTRACT

Today s young people are growing up in a world that is satwrated by the media. In
recen! Vears, digital media and nenworks have become embedded in our everyday
lives, and are part of broad-based changes to how we engage in knowledge produc- |
fon, communication, and creative expression. Young people are actively manipulat-
ing eigiral media 1o participate in social and eultural life, Making and sharing me-
dia has become an increasingly important feature of how young people communi- |
cate and engage with each other and with the wider world The present siudy to
examine Digital Media literacy of Higher Secondary Siidents of Kotrayam district
reveals that there exists significant difference in Digital Media Literacy among Highes
Secondary students of Kottayam district with respect to gender, locale and stream of
study

Key Term:

Digital Media Literacy ,

Intraduction

Dignal media is quickly replacing traditional media forms as those most accessible 1o
the 21st century learners, Creating and sharing media in a digital environment has become
an increasingly important feature of how young people communicate and engage with
each other and with the wider world. Young people are aclively manipulating digital me-
tha to participate in-social and cultural life, to pursue their interests and 1o express them-
selves online. A generation is growing up in an era where digital media are part of the
social and cultural fabric of learning, play, and social communication.

Media literacy 1s the ability to identify different types of media and understand the
messages being sent. Students take in a huge amount of information from o wide array of
sources, far beyond the traditional media (TV, radio, newspapers, and maguzines), The
digital age has made it easy for anyone 1o create media. Online and mobile media usage is
being driven by the digital extensions of traditional media, driving up overall media usage
as more contenl 15 regenerated for digital devices, such as internet and mobile video stream-
ing of TV programmes and movies, online radho stations, web-based multiplayer editinns
of console videogames and mobile newspaper apps. All media shares one thing: someone
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created it and it was created for a reason. Understanding that reason hehind its creatigy
o identify whether it is credible or not 15 the basis of media literacy.

According to ComScore’s Cross-Platform Future in Focus repart (2017), total djy,
media usage has mcreased by 40% m the last three years and the amount of digita] pg,,
time spent using mobile devices reached 68% in the U.S. In India 70% use only mek,
phones. The smant phone has now become the primary way of getting online und for mg,
users it is the only way. According (o Google's Micro-moments study (2017), B7% of peqy),
always have their smart phone at their side, day and night. Interestingly, up 10 50%,
digital mediatime 15 dedicated to using mobile apps. Mohile apps are capable of displayip,
any web content in web views similarly to web browsers. More than one-fourth of time i,
spent on smar phones dunng socially-dniven functions, Social networking snd sy
messengers are consistently among the most popular mobile behaviours

Today's siudents are nol being equipped with the enitical thinking and analysis skill;
they need to successfully navigate our media-saturated environment, Time spent consum
g media, continues to ncrease, bul students often are poorly versed m analyzing aid
understanding different media messages and formats. They prefer (o see the world of me
din messages as simple and straightforward, to be taken at {ace value, according 1o recen
research in the field of media literacy, Digital media literacy skills will help students 1o
improve their capacity 10 know what they are looking for, what information to ignore o
discard, and how 1o identify whai can be useful or significant, They learn to discriminate
between the multiple sources of information available online and to challenge the views
they find there. They leam how to crente, collaborate and communicite effectively and n
understand how and when digial technologies can best be used (o suppart these processes
Thus media literacy 1s an essential skill in the digital apge.

Statemeni of the praobiem

Twenty-first century communication has changed how individuals, companies and
organisalions connect 1o the world Suceess and participation in social life increasingly
depends an how creatively and effectively one can use digital media. Media in all forms,
including TV, computers, and smun phones can affect how children feel, leamn. think, and
behave. The present study 1s an altemp! to examine Digital Media Ineracy of Higher Sec-
ondary Students of Kottayam district. Hence the study 1s entitied as ‘Digital Media Lit-
eracy among Higher Secondary School Students of Kottayam district’

Qhjeciives of the yiudy

I, To compare the mean scares of Digital Media literacy of Higher Secondary Stu
dents of Kottayam district with respect to (a) gender (b) locale and (¢) Stream of study.

2. To compare the mean scores of Digital Media literacy of Higher Secondary Stu-
dents of Kottayam distnict based on gender, locale and stream of study with respect Lo the
followng components (a)Personal competence (h)Social competence (¢) Critical under-

standing and(d) Media addiction
HYPOTHESES
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I There is no signficant difference in the mean scores of Digital Media Literacy of
Higher Secondary Students of Kottayam district wath respeet (o (a) gender () locale and
(c) stream of study

2. There is no significant difference in the mean scores of Digital Media literacy of
Higher Secandary Students of Kottayam district based on gender, locale and stream of
study with respect to the following components (a)Personal competence (h)Social
competence(c) Cnitical understanding and (d) Media addiction

METHODOLOGY

Survey method was adopted for the study. The sample of the study consisted of 931
X1 standard students studying in vanious Higher Secondary Schools of Kotlayam distnel
The investigator prepared and standardized the Digital Media Literacy Inventory hased an
four components namely Personal competence, Social competence, Cnitical understand-
ing and Media addiction. Each statement consists of three options namely Always, Some-
times and Never. Reliability of Digital Media Literacy Inventory was estimated by the
investigator using test- retest method and was found to be 0.83.

Anulysis and Interprelation

|, Testing significant difference in the mean scores of Digital Media Literacy of | figher
Secondary Students of Kottayam Distriet with respect 1o fa) gender (b) locale and fc)
Stream of study

To compare the mean scores of Digital Media Literacy of Higher Secondary Students of

Koltayam distnict with respect to gender, locale and stream of study, the data were analysed
with the help of 1’ teg) and the result is given in Table 1,

Table 1

Data and results showing significant difference in the mean scores of Digital Media
Literacy of Higher Secondary Students of Kottayam district with respect o gender. focale
and stream of siudy

Group N Mean | SD L-value Level of significance

Gender |Boys | 490 | 10162 | 17224 494 P<001
Girls 2 e o R ) 1 S, o

Locale |Urban | 454 | 9552 19183 494  P<00l

_ |Ruml | 497 | B878 | 22202 T

Stream of | Science | 466 £0.93 20.763 311 P<001

study | Humanities| 4635 94.20 5 R L

Fram Table 1, it is observed that the obtained ‘" value with respect to gender is 4,94
which is greater than the table value of significance at 0.01 level. Thus the null hypothesis
thal there is no significan! difference in the mean scores of Digital Media Literacy of
Higher Secondary Students of Kottayam distnct with respect to gender " 18 rejected. Fur-
ther. the mean score of Digital Medin Literacy of boys 1s 101.62 whach is significantly
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higher than that of girls whose mean score 18 HI.*IIfI._ It may ”“‘J_ elore be Concludgg i
boys were found to possess significantly higher Digital Media Literacy in COmpatiyg,
nrls

: The obtained 1" value with respect lo locale is 4.94 which 1s greater than thtf lableyy,
of sigrificance at 0.01 level Thus the null hypothesis that There 18 no significany difls
ence in the mean scores of Digital Media Literacy of Higher Secondary Ef“d““""“f Wi Wiy
distnel with respect (o locale is rejected, Further, the mean scores of Digital Med;, Ly
eracy of students belonging 1o Urban Higher Secondary Schools 1s 95.52 Which 15 i
cantly higher than that of Rural Schoal students whose mean scores of Digitgl Muds,
Literacy is 88,78, It may therefore be concluded that students belonging to Urban Highe
Secondary Schools were found 1o posses significantly hgher Digital Media Literacy
comparison to students belonging 1o Rural Higher Secondary Schools,

The obtained*t” value with respect fo stream of study 3.11 15 greater than the table va,
of significance a1 0.01 level, Thus the null hypothesis that “there 15 no significant difiy
ence in the mean scores of Digital Media Literacy of H |gher Secondary studenis of Kottayy
distnet with respect to stream of study” 1s rejected. Further, the mean scores of Dhgital
Media Literacy of students belonging to Humanities stream is 94, 20 which is significan),
higher than thai of students belonging 1o Science siream whose mean scores of Digmisl
Media Literacy 1s 89.93. 1t may therefore be concluded that Higher Secondary Students
belonging to Humamities stream were found 1o posses significantly higher Digital Medis
Literacy in comparison 1o students belonging to Science stream.

<. Testing significant difference in the mean scores of Digital Media Literacy of Higher

Secandary Students of Kerala based on gender, locale and stream of study with respect 1o

the following camponenis fa)Perional competence (b)Social competence fe) Critical un

derstanding and (d) Media addiction

2.1 Testing significant difference in the mean scores aof Digital Media Literacy of Hi gher
secondary Students of Kerala based on pender with respect to the
(a)Personal competence (b)Social campetenc
addiction

To compare the mean scores of Digital Media Litera cy of Higher Secondary Students of
Kottayam district based on gender with respect 1o the following components (a) Personal
competence (b)Social competence (c) Critical understanding and (d) Media addiction, the
data were analysed with the help of 1" test and the resull is given in Table 2

From Table 2, it is observed that the obtained 't' value lor the components of Digital
Media Literacy namely Pessonal competence, Social competence, Critical understanding
and Media addiction with respect to pender are 15 45, 16.45, 784 and 1461 respectively
and the values are greater than the table value of significance at 0.01 level. Thus the null
hypothesis that There is no significant difference in the mean scores of Digital Medio
Literacy of Higher Secondary Students of Kotia yam district based on gender with respect
1o the following components (a) Personal competence (b) Social competence (¢) Critical

following components
e (c) Critical understanding and (d) Media
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Table 2

Data and results showing significant difference in the mean scores af Digital Media
Literacy of Higher Secondary Students of Kottayam district based on pender with respect
to the following components (a)Personal competence (h)Svcial competence (c) Crifical
wunderstanding and (d) Media addicnon

Components | Gender | N | Mean | SD  |tvalue Level of significance
Personal Boys 490 | 32396 | 5.7139 |1545 [P<0.0]
competence | Girls | 441 | 26.286 | 6.3401 |

Social Boys 490 18,747 | 40836 |1645 P<0.0]

competence | Girls | 441 | 14218 43104 | y

Critical Boys 490 | 21949 | 47086 |7.84 P<0.0]
understanding | Garls 44 19238 | 5.7962 | 1
Media addiction| Boys | 490 | 28596 | 7.3479 [14.61 [P<0.0]

L Girls | 441 | 21476 | 7.5004 | _ .

understanding and (d) Media addiction. is rejected. Further, the mean scores of the four
components of Digital Media Literacy of boys are 32.396, 18.747, 21 949 and 28.596
respectively which are significantly higher than that of girls whose mean scores of the four
components of Digital Media Literacy are 26.286, 14.218, 19.238 and 21.476. It may
therefore be concluded that boys were found (o posses significantly higher Digital Media
Literacy in companson to girls with respect to the components (a) Personal compelence
(h) Social competence () Critical understanding and (d) Media addiction.

2.2 Testing significant difference in the mean scores of Digital Media literacy of Higher
Secondary Students of Kerala based on locale with respect to the following componenis
{a)Personal competence (h)Social competence (e) Critical undersianding and (d) Media
addicrion

To compare the mean scores of Digital Media Literacy ol Higher Secondary Students of
Kottayam disinet based on locale with respect to the following components (u) Personal
competence (b) Social competence (¢) Critical understanding and (d) Media addiction, the
data were analysed with the help of 1" test and the result is given in the Table 3.

From Table 3, it 1s observed that the obtained't” value for the components of Digital
Media Literacy namely Personal competence, Social competence, and Media addiction
with respect 1o locale are 3 48, 4 48, and 5.49 respectively and the values are greater than
the table value of significance at 0.01 level. The obtained't’ value for the component of
Digital media Literacy namely critical understanding with respect to locale is 2.54 and the
value is greater than the table value of significance at 0.05 level, Thus the null hypothesis
that “there is no significant difference in the mean scores of Digital Media Literacy of
Higher Secondary Students of Kottayam district based on locale with respect 1o the fol-
lowing components (a)Personal competence (b)Social competence (¢) Critical understand -

= —
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Tahle 3
Dater il rexilis ,lr.l'mnfnlﬂ .1.!;:”{,"[’“!"." Iﬂﬂl'ﬂ-‘ill'l!‘ fn the moan scoeer of “‘.“.'”fh" M"n'.-h,
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to the Jollowing components (a)Pervonal compelence (iSocial competence (o) ( Fitfiy;
wnderstanding and (d) Mydia addiction,

Components Locale | N Mean  |SD !l value |Level of significy,
Personal competence | Urhan  [454 30286 (08013 148 (P00
Rural |~<I'||".|' 268,755 |6.6184
Socinl competence | Urban  |454  [17.368 [4.3153 |4.84  |P<0.01
: Rural 477 | 15,872 |5.0492 |
| Crtical understanding Urhan | 454 (21,128 [4,7994 (2.5 |P<0.05
Rural | 477 20,224 59241 .
Media addiction Urban (454 [26,718 |7.72K0 | 5.49
Rural 477 23001 (84424 |

P01

ing and (d) Medin addiction is rejected. Further, the mean scores of the four components of
Digatal Media Literacy of Higher Secondary Students belonging (o urban schools are 30 240
17368, 21,128 and 26,718 respectively which are sigmificantly hugher than that of Highe
Secondary Students belongimg to rural schools whose mean scores of the four components
of Dignal Medis Literacy are 28,755, 15872, 20.224 and 23 8011t may therefore be con
cluded that Higher Secondary Students belonging to urban schools were found to possess
siggni ficantly higher Digitial Media Literacy in comparison (o those belonging to rural schools
with respect to the components (1) Personal competence (b)Social competence () Critical
understanding and () Media addiction,

2 3 Testing significant difference in the mean scoves of Digitaf Media literacy of Highir
Secandary Stdentys of Kevala based on stream of study with respect o the following com-
panents (a)Persanal comperence (h)Social competence (c) Critical understanding and ()
Meidia addiction

To compare the mean scores of Digital Media Literacy of Higher Secondary Students of
Kottayam distriet based on stream of study with respect to the following components (a)
Personal competence (b)Social competence (¢) Critical understunding and (d) Media ad-
diction, the data were anulysed with the help of 't test and the result is given in Tuble 4

From Table 4, it is observed that the obtained 1" value for the components of Digital
Media Literacy namely Personal competence, Social competence and Critical understand-
ing with respect to stream of study are 0.867, 1.74 and 1 87 respectively and the values are
smaller than the table value of significance at 0.05 level. Thus the null hypothesis that
There is no significant difference in the mean scores of Digital Media Literacy of Higher
Secondary Students of Kottayam distnet based on stream of study with respect o the
following components (a)Personal competence (bjSocial competence and (c) Critical un-
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Table 4

Data and results showing significant difference in the mean scores of Digital Media
Literacy of Higher Secondary Students of Kottavam district based on siream of stucdy with
respect fe the fallowing components (a)Personal competence (b)Social competence (c)
Critical understanding and (d) Media addiction

Components Stream of study N Mcun |"SU t value | Level of sigmficance
Personal competence Science | 466 [29.6936.4015 | 867 | P=0.05
s |Humanities  |465 |29 310,7.0804 L
Euual unnptlcncr. Science 400 'lﬁ 3%!]':4 8o04 |1.74 P>0.05
- —|Humunities 1465 16873 4 6511 2
Critical understanding |Science 466 LE{] 33'1-'5 8740 [1.87 | P=0.05
Al Humanilies _dﬁﬁTIf} 9*}3'4 SOR4] ]
Media addietion |Science 466 23.391 '? 7965 [6.97 | P<0.01
roe -2 d I-Iunmmhe;rf _|46527. 060/8.2473 ,

derstanding’ 1s accepled.

The obtained “1" value for the component of Digital Media Lineracy namely Media
addiction with respect 1o stream of study is 6,97 and the value is preater than the table
value of significance at 0.01 level. Thus the null hypothesis that “There is no significant
difference in the mean scores of Digital Media Literacy of Higher Secondary Students of
Kottayam district based on stream of study with respect 1o the component Media addic-
tion’ 15 rejected. Further, the mean scores of the component Media addiction of Higher
Secondary Students belonging Humanilies stream is 27 06 which is significantly highe
thin that of students belonging 1o Seience stream whose mean score is 23,39, It may there-
lore be concluded that Higher Secondary Students belonging to Humanities stream have
mare Media addiction when compared 10 siudents belonging to Science stream

CONCLUSION

The study reveals that there exists significant difference in the mean scores of Digital
Media Literacy of Higher Secondary Studenis of Kollayam district with respect to gender,
locale and stream of study. Students belongimg to Humanities stream are more addicted 1o
Digital Media when compared to the students of Science stream. As Digital Media usage
continues {o grow steadily, it 1s necessary to help children develop healthy media habits
and ways to be a good Digital Citizen
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| ABSTRACT

The present investigation aims at studving the relationship between the Academic
Stress of Higher Secondary School students and Support of Employed and Unem- |
ploved mothers. Academic Stress Inventory and Mother s Support Scale 1ools of
research were used to collect data. Both gualitative and quantitative technigues |
| were adopted to analyze the data . The findings of the study can be an eye opener fo |
the mothers and teachers regarding various factors which are responsible for the
\ Academic Stress of Higher Secandary School students so that they can take neces-
sary steps to reduce the Academic Stress of Higher Secandary School Students

Key Terms:

Academic Stress, Mother 5 Support, Employed and Unemployed Mothers |

Introduction

In the hustle and bustle of the modern world, stress is unavoirdable. Too much stress can
have debilitating eflects on our health, contributing 10 and agitating many problems in-
cluding heart diseases, high blood pressure, stroke and depression and sleep disorders
Stress is anxiety or distress, caused by any pressure or tension. In academic Life, stress may
acl 45 a negative predictor of academic performance. One of the important sources ol
academic stress in schoolchildren is the greal expectation of parents for achieving good
marks in their examination.

The mother-child relationship is far important than sny of these. Working mothers are
occupied with so many tasks that they have lo work outside and at the sume ime, they are
responsible for all household work and responsible for bringing up their children. They
also manage their ime effectively and give spectfic time each day to thewr children and are
concerned with their academic progress,

Today mothers are entering irresistibly in the work force in search of their own true
identity. The decision 10 be an employed mother 1s prompted by personal, financial, fam-
ily, and situational factors. This has its impact on her familial life. Now she has the free-
dom to spend her money in the development of her children, Sometimes she fails to give
proper care and affection to her clhildren. They start suffening from ill - health, which s the
biggest misfortune that one can expenence. Emotional bond between them also gets af-
fected due 10 lack of care and affection. Children start getting involved in many unsuper-
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vised activities and somelimes they become anxious and less co-operative, because ¢ th,
absence of their mothers.

NEED AND SIGNIFICANCE

The mujor aim of the present study is 10 [ind oul the relationship between dCadery,
stress of Higher Secondary School students and the suppor rendered by Employed and
Unemplayed mothers. Mothers are very important to the clhildren for their overl| devy
opmenl. The employed and unemployed mothers treat thewr clinldren in different ways

Different approaches of mothers create acadennic stress on children. The investgy,,
tries 1o determine the important laclors of academic stress of students. The study would b,
helpful to mothers in such 3 way that it sensitizes them as 1o whal measures 1o take |,
rinsing thewr children to promote their children's psychological adjustment. This study aly,
sensilizes (eachers 1o gear therr classroom management practices 1o promote psychosae
adjustment of students. Mother-child relationship has a vital role in the studenis nequi).
tiom of skills that are important for their healihy development and survival,

The findings of the study can be a revelation 1o the mothers and teachers regardig
viarious factors, which are responsible for the academic stress of Higher Secondary School

Students, This can help them to lake necessary steps to reduce the academic stress of
Higher Secondary School Students.

OBJECTIVES OF THE STUDY

| To find oul the level of Academic Stress of Higher Secondary School students of
Employed and Unemployed mothers.

2. To find oul the level of Support rendered by the Employed and Unemployed mothers
1o their children at Higher Secondary level

1. To compare the Academic Stress of Higher Secondary School students of employed
and unemployed mothers

4. To compare the Support rendered by Employed and Unemployed mothers 1o then
Higher Secondary School students

5. To find out the relationship between Acadennc Stress of Higher Secondary Schoal
students und Support of Employed mothers,

6. To find out the relationship between Academic Stress of Higher Secondary School
students and Support of Unemployed mothers

7. To find oul the difference in the relalionship between Academic Stress of Higher
Secondary School students and Suppont of Employed and Unemployed mothers.

& To find put the difference in relationship between Academic Stress of Higher Sec-
ondary School students and Support of Employed and Unemployed mothers with respec
i localily,

9. To find out the difference in the relationship between Academic Stress of Higher
Secondary School students and Suppor of Employed and Unemployed mothers with re
speet o gender,

HYPOTHESES OF THE STUDY
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Suitable hypotheses were (ormulated keeping the objectives of research tnmind. They
are as follows:

|. There is sigmificant differenice in the Academic Stress of Higher Secondary School
students of Employed and Unemployed mothers.

2. There is significant difference in the Support rendered by Employed and Lnem-
ployed mathers.

3. There 1s sigmilicant negative relationship between Acadennc Siress ol Higher Sec-
andary School students and Support of Employed Mathers to their Higher Secondary School
gtudents.

4. There is significant negative relationship between Academic Stress of Higher Sec-
andary School students and Suppor of Unemployed mothers,

3. There is significant difference in the relationship between Academic Stress of Higher
Secondary School students and Support of Employed and Unemployed mothers

6. There is significant difference in the relationship between Academic Stress of Higher
Secondary School students and Support of Employed and Unemployed mothers with re-
spect to Jocality

7. There 1s significant difference in the relationship between Academic Stress of Higher
Secondary School students and Support of Employed and Unemployed mothers with re-
spect lo gender,

METHODOLOGY

|, Method of the study

The present study is @ Normative survey method. 1t invelves interpretation, compari-
son, measurement, classificaton, and generalization directed towards o proper understand-
ing and solution of significant educational problems.

2. Tools used for the study

Tool is a device used for collecting data. The tools used for the present study were:

|. Academic Stress Inventory

2. Mother's Support Scale
Both the above-mentioned tools were prepared and standardized by the investigator,

1. Population and Sample selected for the study

In this study, population consisted of Higher Secondary School students in Koltayam
district, In this study, sample consisied of 300 Higher Secondary School Students i
Kotayam distnct.

ANALYSIS AND INTERPRETATION QOF DATA

Keeping the requirement of the cited objectives, the analysis and interpretation of data
have been given below.

. Level of Academic Stress of Higher Secondary School Students -Total sample

The investigator found Mean & Standard Deviation of the Academic Stress of Higher
Secondary School students. The investigator classified the students as low, medium and
high on the basis of Academic Stress based on the formula M + 6 and M 6.

i
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Those students between M+ b and M 0 are average students and those abowe M .
are above avernge and those below M -6 are below average.

Distribugion of the total sample based on Eamployment’ “'J-l'-‘"l'fh'l'-'"'-"f* af Mother,

The investigator found out the type to which each student belongs. The investy,,
classified the students under Employed and Unemployed mothers.

Table |
ﬁ”’ﬁ" .j:,lﬂ'l-“”g !"l"i-"ll"ﬂfﬂﬂl" ':.f -”Htfl""f,'- TR TR ”.r }' .*i‘]"l'i'h.l_l'l'l'f IHJI.-" E -"I'f""l.lrl w'id A [ ||'|".I

Employed Mothers Linemployed Mothers
Numbir | Percentage | Number IPercentage
128 | 48% 172 §2%

|
Out of the 300 sample, 48% are employed mothers and 52% are unemployed mathe,

2 Level of Acadomic Swess af Higher Secondary Sehool Stdenis of
Emploved Mothers

Table 2
Table showing Percentage of Different levels of Academic Stress of studenis of fw

oyed Mothers

Sumple | Mg | Medim | Low

Academic stress of wards | Numiber | 24 | 76 28

having employed n'||.|1hr:rs| Percentnge | 18.75% F 503185, 21.87T%
| ! |

From the above table, of 15 clear that 59.38% of students of employed mothers expen
ence Academic Stress ot medium level, 18,75% of students’ expenence Acadenuc Stres
at high level, and 21 87% of students’ experience Academic Stress at low level,

i Level of Academic Stress of Higher Secondary School Students of Unemployed

Muothers

Tuble 1
Table showing Percentage of Different levels of Acadenc Stress of Students of Unem

ploved Mothers

.__.-ﬁfml?_!.‘_ Haigh Medium Low

Academic stress of wards  [Number | 49 81 42

having unemployed mu!henl Percentage | 28 4905 47004, 24.42%

Percentage analysis reveals that 47 09% of students of unemployed mothers experience
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Academic Stress al medium level, 28.49%, of students expenence Academic Stress al high
Jevel and 24.42% of studenis expenience Acadermic Stress af Jow level

Table 4

Table showing Distribution of the Students according to the level of Support ¥ endercd
by the Employed Mothers

’_ﬁﬁwﬁ_r_—' | | High | Mediom | Low
Level of Support providedby | Number | 26 % | 28 |
employed mothers towards Percentage| 2031%| S781% | 21 87% i
| theirwards | _ ji 2%

Percentage analysis reveals that 57.81% of students ol employed mothers expenence
Mother's Support al medium level, 20.31% of students expenience Mother's Support al
high level and 21.87% of students experience Mother’s Support at low level

Table 5

Tuble showing Distribution of the Students According to the Level of Support rendered

by the Unemploved mothers

|; Sumple v LV R High Medium ‘ e —— |
| Level of Support provided by | Number 47 By 19 |
. unemployed mothers Percentage| 27.32%| S0% _l 22.68% |
| towards thew wards | | e

Percentage analysis reveals that 50.00% of students of unemployed mathers experience
Maother's Support at medium level, 27.32% of students’ expenence Maother's Support al
high level and 22 68% of students’ experience Mother’s Support at low level.

Table 6
Table Showing Mean, Standard Deviation and Critical vatio of Academic Stress of Higher

Secondary School Studenis

= —_— — e —— - — -

Group N | Mean|8 D [t- value| t-value at | 1- value at | Level of
0.05 level | 0.01 level | sipmficance

' Employed |128]18.65[4.34/0244 | 1.96 258 | Not |
Unemployed | /72| 18 51| 5.57 significant I

From the above table, il is clear that the t-value obtained is 0.244 and 15 less than the
table value 1 96 at 0.05 level. Therefore, it can be interpreted that there is no significant

difference in the Academic Stress of higher secondary school students of employed and
unemployed mothers, That 1s the fwo groups selected for the study are more or less equal
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with regard 10 (heir Academic Siress.

Table 7
Table showing Mean, Standard Dy

Higher Secondary School Students

iation and Critical ratio of Mother s Suppy

= a P - = B = i
| Group T"'nl Mean | SD 1 (- value | t-value st | I- value al I_J:w,-l_n:
10,05 level | 0.01 level | significance
196 | 258 Nol
significan

S 71 DL ISNOH RO il
Employed | 128 6683 | 12.37 502
Unemplayed | 172 | 64.62 I 12.91

From the above table if is clear that the (-value obtained is 1.502 and 15 less than i,
iable value 1.96 at 0.05 levels, Therefore, it can be interpreted that there 15 no signific
difference in the Mother’s Support of higher secondary school students of these two g
egories. Both employed and unemployed mothers give almost equal support to their chi
dren at higher secondary level.

Relationship between Academic Stress of Higher Secondary School Students and Sup
port of Employed Mothers

Table &

Table showing Data and Resulis of fest of the Significance of Relationship betwen
Academic Stress of Higher Secondary School studenis and Support of Employed Mothen

r-value | Table value | Level of significance

Group | N _ | e Vaiue | LeVel OF SIETMBOMING
0207 | 0174 Significant at 0.05 level

Employed 128

From the ahove tahle, it is clear that (here is negligible negative relationship (r =
0.207) between the variables and that it is significant at 0.05 level . Therefore, we car
conclude that there is significan! negative relationship between academie stress and sup
port of employed mothess. That is, as the support of employed mothers increases the uca
demic stress of their children decreases and vice versa,

Table ¥

Table showing Data and Results of test of the Significance of Relationship between
Academic Stess of Higher Secondary School students and Support of Unemployed Moth
ers

. _ErmE - _J N | r- value | _Tuhll._'.'..lr_ni_un

Unemployed | 172 |-0201 | 0.138

Level of significance
Significant a1 0.05 level

o |

From the above table, it 18 clear that there 15 neghgble negative relanonshap (r =~
(,201) between the vaniables and if s significant at 0.05 level. Therefore, it can be cor
clude that there 15 significan! negative relationship between academic stress and suppo!
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of unemployed mothers. That 1s, as the support of unemployed mothers increases, e
academic stress of their children decreases and vice versa. Companison of the Relation-
ship between Academic Stress of Higher Secondary School students and Support of Em-
ployed and Unemployed Mothers

Tuble 10

Darta and Results of test of Significance of Difference in the Relationship between Aca-
demic Stvesy of Higher Secondary School siudents and Support of Employed and Unem-
ploved Mothers

Group | N _ r . z-value (-valug|Level of significance |
E_mﬂ#jiéj}_lﬁ 0207 | 0210 0.025 [Not sigmificant '
Unemployed 172 - <0200 | D204 b at 0.05 level

From (he above table, it is found that the calculated 1-value obtained for academic
stress of higher secondary school students of employed and unemployed mothers 18 0.025,
which is smaller than the table value 1.96 at 0.05 level of significance. Therefore it can be
concluded that, there is no significant difference in the relationship between academic
stress of higher secondary school students and support of employed and unemployed moth-

ers.
Comparison of the Relationship between Academic Stress of Higher Secondary School

Students and Support of Employed and Unemployed Mothers with respect to Locale (Ru-
ral)

Tahle 11

Table showing Data and Results of test of Significance of Difference befween values
ohtained for Academic Stress of Higher Secondary School Students and Support of Em-
ployed and Unemployed Mothers with respect to Locality (Rural)

Group N r 7- value T- value Level of
) ] el i = significance
- Employed 75 | -0.243 | 0248 | 0377 Significant
Unemployed | 75 | -0.183 0.185 at 0.05 level

From the table 11, it is found that the calculated (-value between acadermic stress of
higher secondary school students and support of employed and unemployed mothers with
respect to locality (Rural) 15 0.377, which 15 lower than the table value 1.96 at 0.05 level of
significance. Therefore, it can be concluded thal, there 15 no significant difference in the
relationship between academic siress of higher secondary school students and support of
employed and unemployed mothers with respect 1o the locale-Rural. Companson of the
Relationship between Academic Stress of Higher Secondary School Students and Suppaort
ol Employed and Unemployed Mothers with respect 1o Locale (Urban)

e
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Table 12 o
Table showing Data and Results of test of Stgnificance of Difference in h Relay,

ship bemeen Academic Stress of higher sec andary school students and Suppay, ,,r

ploved and Unemploved Mothers with respect (o Locality (Urban)
Gmuﬁ - N r ¢ :r- v;llm: ] T value | Level gf
L e ! MH‘“"““IH_L
Employed 75 | 052 | 0621 | 2.89 Significan,
Unemployed 75| 0037 0.138 al 0,08 g

From the table 12 it is found that the calculated t-value between academic sy,
highet secondary school students and support of employed and unemployed mothers
respect 1o locality (urban) is 2.89, which is higher than the table value at 0.01 levy,
significance. Therefore it can be concluded that, there is a significan! difference iy
relationship between ncademic stress of higher secondary school students and suppar

employed and unemployed mothers with respect 1o locale (Lrban).
Comparison of the Relationship between Academic Stress of Higher Secondary Scha,

Students and Suppont of Employed and Unemployed Mothers with respect 1o Gender (Boy
Table 13
lable showing Data and Resulis of Test of Significance of Difference in the Refaion
ship between Academic Stress of Higher Secandary schoal Students and Suppart of In
ployed and Unemployed Mothers with respect to Gender (Boys)

| Ciroup N J z- value T- value Level of

| 1 | significance

4 Employed 15 | -0.214 0,217 2.40 Signiticant
Unemployed 75 | 055 0618 al 0.05 level

| | | 1

The table 13 shows that the calculoted - value of the relationship between scademi
stress of igher secondary school students and support of employed and unemployed mothen
with respect to gender (boys) is 2.40 which is higher than the wable value 1.96 a1 0.05 level
of sigmficance. Therefore, it can be concluded that there is significant difference in the
relaionship belween academic stress of higher secondary school students and support ol
employed and unemployed mothers with respect tr gender (boys),

Companson of Relationship between Academic Stress of Higher Secondary Schodl
Students and Suppont of Employed and Unemployed Mothers with respect to Gender (Girls)

From the table 14, 1115 found that the caleulated 1- value of the relationship betwee
scademic stress of higher secondary school students and support of employed and unem:
ployed mothers with respect to gender (gurls) 1s 2,88, which is higher than the table value
2.58 a1 001 level of significance. Therefore, it can be concluded that, there is a 51 g ficar!
difference in the relationship between academic stress and suppori of unpluyud and ur-
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employed mothers of highes secondary school students with respect (o gender (Girls)

Table 14

.Tﬂﬁff‘ showing Data and Results of test of Significance of Difference in the Relation-
ship between Academic Stress of Highey Secondary School Students and Suppart of fm
plaved and Unemployed Mothers with respect to Gender (Girls)

Group N | r | z-value | - value Level of
e | mgmﬁi_:n_ni{'__l
_Employed | 75 1 0345 061 | 2.8 Significant |
Unemployed 73l 0129 071207 | at 0,05 Iew;'!i

FINDINGS OF THE STUDY

¥ There 15 no significant difference in the Academic Stress of Higher Sccondary
School students of Employed and Unemployed mathers

¥ There 1s no significant difference in the Mother’s Support of Higher Secondary
School students of these two calegones

¥ Thereis sigmficant negative relationship between Academic Stress of Higher Sec-
ondary School students and Support of Employed mothers, As the support of Employed
mothers increases, the Academic Stress of thenr students decreases

p  Thereis sigmficant negative relationship between Academic Stress of Higher Sec-
andary School students and Suppont of Unemployed mothers. That is as the Support of
Unemployed mothers increases the Academic Stress of their students decreases

»  There is no significant relationship between Academic Stress of Higher Secondary
School students and Suppont of Employed and Unemployed mothers,

»  There 15 no significant relationship between Academic Stress of Higher Secondary

School students and Support of Employed and Unemployed mothers with respect to local-
ity (Rural).

» There is significant relationship between Academic Stress of Higher Secondary
School students and Support of Employed and Unemployed mothers with respect to gen-

der (Boys). | )
b There is significant relationship between Academic Stress of Higher Secondary

School students and Support of Employed and Unemployed mothers with respect to gen-
der (Girls).

CONCLUSION

The study provided awareness about the relationship between the academic stress of
higher secondary school students and the support rendered by nnplnypd and unemployed
mothers. [f also discussed the measures to be adopled by mothers in raising their children,
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giving proper consideration to the Psycho- social adjustment of students.
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GEARING STUDENTS WITH FUNCTIONAL WRITING SKILLS

IN ENGLISH TO FACE PRESENT CHALLENGES
Dr. Mary Sheba Jose
Associate Professor in English
Mount Carmel College of Teacher Education for Women, Kottayam

ABSTRACT

It is the need of the hour that we should equip students to execute their writing
skills. so as to communicate correctly and effectively. These skills are essential for
further learning and employment, since they need to know at least the basic func-
tional writing skills. In addition to this, it will help in developing confidence of |
students as they make presentations, take part in group discussions and write re- |
ports and reviews. The article thus siresses the importance of mastering the func-
tional writing skills as well as delineates the relevance of discourses in the form of |

spoken and written communication.

Key Term :
Functional writing skills

Introduction
Writing is meant for communication of ideas in written form. It is the visual represen-

tation of speech. It is a productive skill symbolizing spoken form and involves manipulat-
ing, structuring and communicating. In the hierarchy of language skills, it should be given
balanced emphasis along with other skills. Reims discusses the sub-skills of writing which
include the ability to form letters accurately, to use the correct form of words, to follow
syntactic patterns, to express information explicitly and to make the text well-organized
and structured.

Functional writing skills are designed to equip learners with the skills needed to ex-
ecute their writing skills with confidence within working and day-to-day life. This ability
develops the skills needed to communicate via writing effectively and correctly. Func-
tional skills are practical skills that provide every individual with skills that help them t
function independently, effectively and confidently in their life. These skills are essentiel
for further learmning and employment since they are basic skills needed for most jobs. S0
functional skills should be integrated into the curriculum so that learners can apply thes®
skills in real life.

The knowledge within the subject has to be linked with the practical skills, helpiné
them to think creatively. These skills help to build the confidence of an individual whil¢
listc:ning, speaking, reading and writing. It fosters effective communication where infor
mation can be passed clearly through either speaking or writing. It helps to unders
information and act appropriately. It assists in making presentations, writing reports, &%

R

——

74 CARMEL GRAPHICS: ISSN 2320 - 7299 » Vol: 6 Issue: 15 April 1, 2018



ing part in group discussions and for analyzing ideas and information. It helps to present

information in a logical sequence, in the correct format using correct grammar.
Functional Skill Standards

‘Writing’ w1t'hm functional skills is defined as the independent construction of written
text to communicate in a purposeful context. The standard of functional skills in English is
rel::.\tgd to the attainment of listening, speaking, reading and writing skills.. Functional
writing 1s a term used to describe the art of writing. Teaching children to write functionally
shows them the importance of rethinking, because they need to fully understand all the
steps involved in a task before they can write it down, and also need to be able to review
and edit those steps in order to make sure that the ideas they have written are complete and
meaningful.

Functional writing is writing that is meant to fulfill real life purposes, such as: making
a request or giving advice, inviting someone for a visit or to a function, or applying for
something. That is, the writing activities carried out resemble those done in real life for
practical purposes. This kind of writing practice prepares learners for writing which they
must do as part of survival in everyday life. The writing of titles, headlines, advertisements
and posters is also a form of functional writing, because people write headlines as part of
a job, and prepare advertisements and posters to accomplish specific purposes.

Relevance of Discourses

The term *discourse’ means the verbal expression in speech or writing. The term “Dis-
course’ is derived from the Latin word discursus, which means ‘running to and from’, i.e.,
which denotes spoken and written communication. The Discourse theory holds then, that
textual deep structures have essentially a semantic rather than a syntactic character. Thus
an entire text could be summarized by a string of logical symbols which have some type of
universal validity. Discourse is not a string of propositions or theme statements. The au-
thor of a discourse had a purpose in mind, as he wrote and arranged his material accord-
ingly. Before the nuclear concept of a unit can be determined, the relationships between
the concepts, propositions, or paragraphs of the unit must be assimilated. Discourse analy-
sis thus aims at determining the universal semantic meaning of a text and displays that
meaning in the form of concepts, propositions, paragraphs, and so forth, in their relation-
ships to one another.

Levels of Discourse Processing

Discourse researchers have identified five levels of cognitive representation that are
constructed during comprehension. These include the surface code, the text
base, the situation model, pragmatic communication, and the discourse genre. The surface
code is a record of the exact wording and syntax of the sentences. This code is preserved in
memory for only a few seconds, when the technical text is read. The text base contains
explicit propositions in the text in a stripped down form that captures the semantic mean-
ing but loses details of the surface code. The situation model (sometimes called the mental
model) is the referential mental world of what the text is about. The pragmatic
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o o X : :on exchange between speech 'Pam'Cipants. Ing
communication lovel refss 16 €39 mfoma:(:)aﬂidpams take turns speaking, while pyrg,

. eeC .
two-party oral conversation, the two :gnrc is the type of discourse such as narration (g,

ing conversational goals. Discourse . : . |
riei), exposition, persuasion, and so on. Narrative text is noir‘g-all_)t’ ﬂ:x:hv:w:iear to cam,
prehend than expository text, because narrative has a closer athinty ryday exper;. |

ences.

The Nature of Oral Educational Discourse , ,
Schoolas are s{;ecial kinds of places, social institutions with particular purposes, cop.

ventions and traditions. So, although teaching and learning go on in many other. Places
outside the formal education system, schools, colleges and so on are associated with par.
ticular, distinctive patterns of language use. Life in classrooms generate apd sustain some
distinctive ways of using language, though this may not be well recognized by teachery
because they are immersed in it, and because they take these features for granted. Evey
students, whose mother tongue is the language they us¢ in school, have much to leam
about how that language is used as an educational medium. '

The most obvious kind of spoken language used in cducation is between teachers and
learners. The pattemns of language use established by teachers have important consequences |
for how their students use language. One of the most obvious functions of spoken lan-
guage in a classroom is for teachers to tell students what they are to do, how they are to do
it, when to start and when to stop. Talk is the means by which teachers can provide stu-
dents with information, a lot of which would be very hard to communicate in any other
way. They tell students stories, read texts to them and describe objects, events and pro- |
cesses (sometimes introducing new descriptive vocabulary as they do so). Language in |
most educational contexts is also the main tool for a teacher’s control of events in the
classroom. And teachers assess students’ learning through talk, in the familiar question-
and-answer sequence of classroom life.

Discourse Oriented Instruction

It is the method in which teaching is done with the help of different types of discourse
in the classroom for the teaching-leaming process. Teachers typically follow a curriculum
script that covers definitions, facts, concepts, attributes of concepts, and examples. This |
content is at the lower levels of Benjamin Bloom’s taxonomy of cognitive objectives.
Teachers rarely attempt to encourage Bloom’s higher levels of inference, synthesis, inte-
gration, ar.ld the application of knowledge to practical problems. There are some methods

of improving deep comprehension and leaming by invoking discourse processing mecha-
misms, including: (1) constructing explanations, (2) asking questions, (3) challenging
learner’s beliefs and knowledge, and (4) tutoring,

_1' Constructing explanations: Students who are able to comprehend, generate explé:
nations as they read text or listen to lectures. These explanations trace the causes and
consequences of events, the plans and goals of agents (humans, animals or organizations)
and the logical derivations of assertions. The questions that derjve explanations are Why,

A L S ———
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how, what-if, and what-if-not questions.

2. A§king questions: Students should be encouraged to ask and answer deep-reason-
ing questions to help them construct explanations. Unfortunately, students are not in the
habit of asking many questions, and most of their questions are shallow.

3. Challenging the learner’s beliefs and knowledge: One of the easiest ways to get
students to ask questions is to challenge one of their entrenched beliefs, and thereby put
them in cognitive disequilibrium.

4. Tutoring: One-to-one human tutoring is superior to normal learing experiences in
traditional classroom environments. This advantage cannot entirely be attributed to the
possibility that tutors are more accomplished.

Discourse plays an important role in helping the leamer shift from shallow to deep
comprehension, and from being a fact collector to being an inquisitive explainer. In sum-
mary, research in discourse processing can help solve some of the pressing challenges in
education.

Discourses Strategies used by Teachers
Various discourse strategies or techniques have been identified which are commonly

used by teachers in many parts of the world. Some experts suggest that the ubiquity of
these ways of using language reflects the fact that all teachers have some similar responsi-
bilities for guiding the learning and understanding of their students. The different types of
literary discourse are:

Expressive literary discourse typically consists of creative non-fiction prose. Examples
of expressive discourse include letters, diary entries, and stream of consciousness writing.
This type of discourse highlights an individual’s ability to express his personal point of
view. Poetic discourse is a type of written communication which includes most creative
works, including fictional novels, poetry, fictional short story collections, and screen plays.
Fictional discourse tends to focus on how language is formed and used to communicate
various abstract themes, philosophical ideologies, settings and imagery. Transactional dis-
course is primarily used in business communication, such as advertising or correspon-
dence. Literary discourse is usually analyzed in literature, creative writing, and English
COmPpOSition courses.

Styles common to functional writing:

i. Formal Letters
These are also called official or business letters and they fulfill official functions, such

as applying for a job, apologizing to the headmaster, asking for permission to be away,
applying for a place as a pupil, etc. It is important for us to train our leamers to write as

many types of formal letters as possible.

ii. Informal Letters . o
These are letters one writes to friends or relatives. Their purpose can be to invite some-

one for a function or any programme, to accept or refuse an invitation, to apologize for
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someone for something, to explain something, to expresy |
hing, to keep in touch by discussing norm, .
friendly conversation by means of Writing

something done wrong, to thank
one’s feelings about something, to plan somet
everyday life, telling jokes and carrying ona

iii. Notice
Notices refer to written information displayed in strategic places (€.g. doors, class p.
tice board, school notice board, police notice board, certain pans_of aroad) to warn, advise
or inform particular groups of people. Some are written in continuous prose and some ip
short phrases or sentences.
iv. Book Review
or example, a pupil can read Masembe's

These are reports written about books read. F - ;
“The Breaking Branch’ and then write a review of it. Here is a list of the information to be

included in a book review of a novel:
1. The title of the book read and the author.
2. The setting: where the action takes place.
3. The characters in the book; what they are
reader likes or dislikes, etc.
4. What the book is about (summary of the story).
5. Whether the book is simple or difficult, interesting or boring.

v. Curriculum Vitae

Curriculum vitae, shorten
history. It is usually handed in with an application
such as certificates showing educational qualification.

Vi. Diary Entries

A diary is a personal
The language is generally informal and relaxed and would s
structure of speeches and reports difficult.

Functional writing is thus the practice o
ror real-life scenarios such as how to make or do something, givin

one to something or telling what happened in a specific situation. Functio
turns a complex subject into something that is more understandable to the re
can help students master this type of writing by assigning various functional

and written tasks.

like, their behaviour, which of them the

ed to CV, are a brief description of a person’s career-related
letter, together with other documents

account through which we see an individual’s view of the world.
uit those students who find the

f expressing specific information meant to mir-
g advice, inviting some-
nal writing often
ader. Teachers
oral activities

CONCLUSION
In this article, the investi

gator tried to explore almost all the theoretical aspects of Dis” |
course - Oriented Instruction. The researcher became well - acquainted

with diverse
f strategies of

ries on Discourse Oriented Instruction. The realization of different types 0 ¢
related to Functional Writing aided the investigator to recognize the widespread scop® g
Discourse Oriented Instruction.
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OUGH CREATIVE G UEs
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ABSTRACT 7 . |
A mind map is a graphic technique of representing iaeas, USing words, imgq,,

symbols and colour. It directly represents the {rzenta{ image {hat you would creg,
from text and helps you to unleash your creatzve.thmkmg skills. ;! 'ZMd map is g
powerful graphic technique which provides the um'vemal key to unloc 'hf’ Potentigl
of the brain. It harnesses a full range of words, images, r.zumber s, logic, rhytjy,
colour and critical skills spatial awareness in a single, uniquely powerful manpe,
Key Terms:
Creative graphic techniques, mind- maps.

Er~—— %

Introduction

Mind maps make use of key words and images. The visual nature of mind maps make
them casy to remember. The non-linear profile of a mind map enables it to link easily the
different elements in the map. Mind Map helps you manage your mind... It is magical"
said the founder of Mind Maps, Tony Buzan. (2016.)

The human brain functions may be divided into two- the left handles reason and logic,
while the right deals with emotions and creativity. Mind maps make use of both. They take
care of sequences and indicate causes. They offer visual patterns that simplify the recallof
verbal and non-verbal content. They appear more vivid and accurate as the relationships
are shown in visual style. Rosemann & Bielski (2001), proved experimentally that the
mind mapping method made it possible for the pupils of the experimental groups to wiite
down far more facts in the cloze maps than requested, because there was no limitationby
a given text structure.

Mind maps reflect the pattern of thinking process in the human mind. It enhances fh
quality of thinking and gives a better insight of the subjects of study. Mind mapping i
volves writing down the central idea and thinking up new and related ideas that radistt

outwards from the centre. It is a tool that €ncourages creative thinking and generates cre-
ative solutions to problems.

As one constructs a mind map on paper, one is simultan g0 o man i O0EY
mind. The map holds information in a fo cously bailding a map

. : . rmat that the mind finds easy to remember 2
quick to review. Friedrich (1995) counts this method as one of the info:'mation

strategies, with which information is permanently stored in memory by sophisticawd pr
cessing.
Suggestive Steps to Draw an Effective Mind Map

» Start in the centre of a blank page and gmdually work outwards. Because starﬁng

- X //
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in the centre gives your brain the freedom to spread out in all directions and to express it
more freely and naturally.

» Let the centre show the core idea.

» Write legibly.

» Make sub-units if needed.

» Use an image or picture for your central idea. Because an image is worth a thou-
sand words and helps you use your Imagination. A central image is more interesting, keeps
you focussed, helps you concentrate, and gives your brain more of a buzz.

» Use symbols or sketches instead of words.

» Keep the paper in a landscape mode.

» Use standard abbreviations.

» Use colours throughout. Because colours are as exciting to your brain as are im-
ages. Colour adds extra vibrancy and life to your mind map, adds tremendous energy to
your creative thinking, and is fun. Use different colours for different genres of ideas.

» Look for relationships. Connect your main branches to the central image and con-
nect your second- and third-level branches to the first and second levels, etc. Because our
brain works by association and works by linking (or three, or four) things together. If you
connect the branches, you will understand and remember a lot more easily.

» Use arrows and special lines to show cross linkages.

» Leave enough space where additional thoughts can be inserted later.

» Incase of overloaded points, it is recommended to make subsidiary maps. Prefer-
ably, both the main map and the subsidiary map must be on the same page so that a clear
comprehensive image is developed in the leamner’s mind.

» Build a powerful picture moving step by step.

» Make your branches curved rather than straight-lined. Because having nothing but
straight lines is boring to your brain.

» Use one key word per line. Because single key words give your mind map more
power and flexibility. Represent key points and minimum words

» Avoid use of adjectives.

CONCLUSION
Mind maps are helpful for leaming and enhancing memory and helps in cffective learn-

ing. Engelmann (2004) Freund (2003) and Schmidt (2001) have shown experimentally
that the development of a mind map -as a conceptual web - lcads to better memory perfor-
mances than conventional presentation forms and that with increasing age, the use of the
mind mapping method results in better memory performances

When mind maps arc used ona daily basis, learning becomes more productive, fulfill-
ing, and successful on every level. There are no limits to the number of thoughts, ideas and
connections that the human brain can make, which means that there are no limits to the
different ways one can use mind maps. In doing so, it gives the freedom to roam the
infinite expanses of the brain. A mind map can be applied to every aspect of life where

B
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S an performance.
improved leaming and clearer thinking will enhance human perf
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| ABSTRACT

stress and work-life balance issues are extremely prevalent in India. A funda- |
mental difference between mental health and mental illness is that everyone has
some level of mental health all of the time, just like physical health, whereas it is

ssible to be without mental iliness. There are several key issues shown to have a
significant effect on employee mental health. Within each key issue, are various
factors that organizations need to consider in their efforts to create a mentally healthy
workplace. The importance of maintaining good mental health is crucial to living a
long and healthy life. Mental health when good can enhance, when poor prevent,
' someone from living a normal life. Organizations that are committed to the mental
' health of their employees are pro-active in implementing policies and programms
| that promote the positive mental health of employees and support early identifica-
l tion, treatment and recovery of employees experiencing mental illness.

Key Terms:
Mental lliness, Mental Health Promotion.

Introduction

Mental Health is the psychological state of someone who is functioning at a satisfactory
level of emotional and behavioral adjustment. A fundamental difference between mental
health and mental illness is that everyone has some level of mental health all of the time,
just like physical health, whereas it is possible to be without mental illness.

The importance of maintaining good mental health is crucial to living a long and healthy
life. Mental health when good can enhance, when poor prevent, SOmeone from living a
normal life. According to Richards, Campania, & Muse-Burke (2010) “There is growing
evidence that is showing emotional abilities are associated with pro-social behaviors such
as stress management and physical health” (2010).

Types of mental illnesses .
There are many different types of mental illnesses, just as there are many types of

physical illnesses, Some of the defining characteristics of a mental illness are:

That it is a recognized, medically diagnosable illness; .

That it can cause significant cognitive, affective, or relational @pmrment;

That it results from biological, developmental and/or psychosocial fa<.:tors; i

That it can be managed using physical disease approaches (i.c. prevention, diagno-

v v w
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Sis, treatment and rehabilitation). 3

Research on mental illness is)evolving- As time passes, more mental illnesses are bei
discovered and diagnosed. Some of the more common and well researched meng ill.
nesses, by category of illness, include: . o

Mood disorders (affective disorders): Depression, mania and bipolar

»  Anxiety disorders: Generalized anxiety disorder, post-traumatic stress disorder, o,
sessive-compulsive disorder, panic disorder

» Psychotic disorders: schizophrenia

» Concurrent disorders: addictions and substance abuse '

» Personality disorders: antisocial personality disorder, Obswswe'compmsivc per-
sonality disorder

Mental illness is much like diabetes, heart disease and a broken leg — one can live wity
it and recover from it. Recovery is not an end state; it does not mean that the individual no
longer has depression, schizophrenia or another mental illness. Recovery means that the
person has stabilized and regained his role in society. Learning more about mental health
and mental illness is a crucial step in dispelling stigma, stopping prejudice and promoting
early identification and effective treatment.

Optimal mental health often referred to as mental well-being or mental wellness, is at
one end of the continuum, while poor mental health, also referred to as languishing, and is
at the other end. On the horizontal axis, having a serious mental illness is at one end of the
continuum, while having no symptoms of a mental illness is at the other end. Ultimately,

this means that someone can be mentally healthy with a mental illness and that someone
can have poor mental health without a mental illness.

Despite poor mental
Optimal Mental Neatth health not defined as an illness, hav-
ing poor mental health is associated
with emotional distress and psycho-
social impairment comparable to thal
of a major depressive episode. The
effects of poor mental health are both
severe and prevalent, with poor mé?
tal health being more common tha"
depression.
Stigma and Discrimination
Stigma: Itis the negative and pré”
Figure 1: The Mental Health liness Contingarn~ 910121 Ways in which people livité
with mental illness are labeled. Of¢”

i i ioviia 3 being | thin
than the disease itself. Stigma is an internal attitud A buled seans e oK

inori ¢ and beli individuals, 0"
about a minority group such as people with menta i"nesl:'chef held by individ

Poor Mental Health

| . v e
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Discrimination: The way people living with mental illness arc treated, intentionally or
unintentionally, due to stigma. People with mental illness are often treated with disrespect,
experiencing such behaviors as exclusion, bullying, aggression, ridicule and devaluation.
Such discrimination can result in limits and barriers to many of life’s opportunities.

Mental illness is often called an invisible illness. Often, the only way to know whether
someone has been diagnosed with a mental illness is if they tell you. The majority of the
public is unaware of how many mentally ill people they know and encounter every day.
And, mental illness doesn’t discriminate; anyone can develop a mental illness or experi-
ence poor mental health (languishing). People facing these issues often face discrimina-
tion due to stigma. An organization may need to address stigma and discrimination before
its members would be willing to talk about mental health and to make positive changes.
Mental health literacy in the workplace is critical to combating stigma. Self-stigma, or
embarrassment about having a mental illness, often keeps people from seeking treatment
for what is often a very treatable illness. Organizations that are committed to the mental
health of their employees are pro-active in implementing policies and programms that
promote the positive mental health of employees and support early identification, treat-
ment and recovery of employees experiencing mental illness.

The three most significant determinants of mental health are:

» Social Inclusion
» Freedom from Discrimination and Violence
» Access to Economic Resources

These factors are inextricably intertwined with employment. As workplaces develop
mental health promotion programs, these determinants must be addressed in the program-
ming.

Issues in the workplace that affect Employee Mental Health

There are several key issues shown to have a significant effect on employee mental
health. Within each key issue are various factors that organizations need to consider in
their efforts to create a mentally healthy workplace. The following issues affecting em-
ployee mental health fall under one or multiple psychosocial risk (PSR) factors. More
research and development has been focused on stress and work-life balance, which is why
these topics are not discussed in as much detail as stigma and discrimination, harassment,
violence, bullying, mobbing and substance use, misuse and abuse. High quality resources
focusing on stress and work-life balance have already been developed.

Work-Life Balance

Work-life balance is a state of well-being that a person can reach or can set as a goal in
order to allow them to manage effectively multiple responsibilities at work, athome and in
their community. Work-life balance is different for everyone and it supports physical,
emotional, family and community health and does so without grief, stress or negative
impact,

Work-life conflict occurs when individuals, at any level within an organization, find
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their roles within the workplace and outside it are overthl.mmg‘to them or ‘"ferfcﬁng
with one another. Poor work-life balance can directly negatively impact an iy,
mental health and it can also hinder the prevention and management of mental illnegg It
defined as *a work environment where there is recognition of the need for bal@ce betw
the demands of work, family and personal life’. Poor work-life balance can directly impggy
an individual’s mental health and mental illness prevention and'n?a.nagemem,
As illustrated in the diagram, workplace health promotion activities can fall under
categories: occupational health ang safety
health and lifestyle practices and Ol‘ganiza:
Voluntary tional culture.
Health Practices In practice, workplace health promotjg,
activities can fall under multiple categories
Below are eight strategies that positively ay.
fect mental health in the workplace,

Occupational
Health and Safety

N

I What is a mentally healthy workplace ver.
Orgualssiionst sus a psychologically healthy workplace?
Odiic Psychological injuries are stress-related

emotional conditions resulting from real or
imagined threats or injuries. Psychologically
healthy workplaces and mentally healthy workplaces are synonymous terms that describe
the same high-functioning, respectful and productive workplace. The term “psychologi-
cally healthy workplace™ is often used in the context of prevention of psychological injury.
The term “mentally healthy workplace™ is often used within the context of mental health

promotion and is often viewed as a strategy used to reduce risk factors for developing
mental illness.

Psychosocial Risk Factors

Psychosocial Risk Factors (PSRs) are organizational factors that impact the psyche-
logical safety and health of employees. These factors include the way work is carried oul

and the context in which work occurs. PSRs have the ability to affect employee menta!
responses to work and to cause mental health problems.

Eight workplace strategies to Promote Mental Health:
participation and decision- making.(2)Clearly defining
bilities.(3) Promoting work-life balance.(4)Encouragin
behaviors.(5) Managing workloads. (6) Allowing contin

(1)Encouraging active employe
employees’ duties and responst
g respectful and non-derogato”
uous learning (7) Having confli

Possible benefits of a comprehensive workpla

. ce health promoti e includ?
Improved: Productivity, morale and employ promotion programm

ee satisfaction, staff retention, staff co-oF"

-

————

O8 CARMEL GRAPHICS: I1SSN 2320 - 7299 »Vol: 6 » Issue: 15 April 1, 2018 el




eration, creativity, loyalty to the institution and recruitment.

Reduced: Medical leave, staff tumover (and therefore lower recruitment and training
costs), workplace injuries and accidents, work time lost, health costs, absenteeism and
presenteeism (inability to concentrate at work and to achieve work outcomes)

Guarding Minds @ Work identified the 12 PSRs below:

1.

10.

11.

12,

Psychological Support: a work environment where co-workers and supervisors are
supportive of employees’ psychological and mental health concerns, and respond
appropriately as needed.

Organizational Culture: a work environment characterized by trust, honesty and
fairness.

Clear Leadership and Expectations: a work environment where there is effective
leadership and support that helps employees know what they need to do, how their
work contributes to the organization and whether there are impending changes.
Civility and Respect: a work environment where employees are respectful and con
siderate in their interactions with one another, as well as with customers, clients
and the public.

Psychological Job Fit: A work environment where there is a good fit between em
ployees’ interpersonal and emotional competencies, their job skills and the posi
tion they hold.

Growth and Development: a work environment where employees receive encour
agement and support in the development of their interpersonal, emotional and job
skills.

Recognition and Reward: a work environment where there is appropriate
acknowledgement and appreciation of employees’ efforts in a fair and timely man
ner.

Involvement and Influence: a work environment where employees are included in
discussions about how their work is done and how important decisions are made.
Workload Management: a work environment where tasks and responsibilities can
be accomplished successfully within the time available.

Engagement: a work environment where employees enjoy and feel connected to
their work and where they feel motivated to do their job well.

Balance: a work environment where there is recognition of the need for balance
between the demands of work, family and personal life.

Psychological Protection: a work environment where employee psychological safety
is ensured.

Workplace Mental Health Promotion

A workplace health promotion programme is a series of activities, initiatives and poli-
cies developed for the continuous enhancement of the quality of working life, health and
the well-being of all working populations. These interventions are developed to improve

the environment (physical, psychosocial, organizational, economic), to increase personal
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development.
watﬁy healthy workplace because every workplac, :

the work that needs to be done, the leaders rypy:

the organization, the size of the organization, the external envnrog en;;lll:(&nf:uenm the
societal norms, and the external resources the company draws. They :‘; €mploye
mental health. Actions and strategies that are oriented in promofmgfment health e
Empowerment, Choice and Participation. They strengthen Protecqve Aclors, @s"“ nsk
factors and build on the social determinants of health, often involving partnerships acrog

seclors.

empowerment and for personal gro
There is no blueprint for a ment
different: the people doing the work,

CONCLUSION o 3 s
Mental health can be seen as a continuum, where an individual’s mental health may

have many different possible values. Mental wellness is generally viewed as a positive
attribute, such that a person can reach enhanced levels of mental health, even if the persop
does not have any diagnosed mental health condition. This definition of mental health
highlights emotional well-being, the capacity to live a full and creative life, and the flex-
ibility to deal with life’s inevitable challenges. Many therapeutic systems and self-help
books offer methods and philosophies espousing strategies and techniques vaunted as ef-
fective for further improving the mental wellness of otherwise healthy people.
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